Instructor: Dr. Amy J. Bach, Associate Professor of Literacy/Biliteracy Education
Email: ajbach@utep.edu
Office hours: By appointment

COURSE INFORMATION: TED 3330-001 [CRN 17835]
Hybrid, 3 credit hours; Online sessions will be synchronous and asynchronous

COURSE DESCRIPTION

This course focuses on critical and practical understandings of teaching, learning, and leading in diverse educational settings.
Cultural and structural dynamics in school and community-based programs will be investigated. Students will reflect on themselves
as change agents and community builders who use assets-based approaches when engaging children, youth, and adults.

This course is offered in partnership with a local community organization and has a required fieldwork component that will take
place there. TED 3330 students will spend some in-person class sessions working alongside high school youth enrolled in an
alternative education program at this organization. This community engagement is not supplemental to the course — it is the
course. The readings and assignments are designed to be in constant dialogue with the real experiences, questions, and
relationships that emerge from collaborative work together with high school students at the community center.

COURSE LEARNING OBIJECTIVES
By the end of this course, students will be able to:

1. Analyze cultural and structural dynamics that shape teaching, learning, and leadership within school and community-based
educational settings, drawing on course readings and direct observation at the community organization. (Reading reflections,
Journal entries)


mailto:ajbach@utep.edu

2. Apply asset-based approaches when engaging with children, youth, and adults in educational and community contexts. (Core
visual projects, Journal entries)

3. Co-design and carry out a collaborative, participatory visual project (e.g., community asset and needs mapping, Photovoice,
or Literacy through Photography-based) in genuine partnership with high school youth, practicing shared decision-making

and co-authorship across age and institutional lines. (Core visual projects, Final presentation)

4. Practice reflective pedagogical facilitation by planning, leading, or supporting learning activities with youth partners, and
critically assessing what worked, what didn't, and why. (Journal entries)
5. Connect theoretical and empirical course material to lived, real-time community engagement, using course concepts to
interpret and make sense of relationships, tensions, and outcomes that emerge through fieldwork. (Reading reflections,
Journal entries, Final course reflection)
6. Communicate the results of participatory, community-engaged work to a public audience, translating collaborative
research or creative work into a shared format (exhibit, digital map, publication, or presentation) that is legible and
meaningful beyond the classroom. (Core visual projects, Final presentation)
7. Reflect critically on one's own positionality and development as a change agent and community builder, identifying
growth, tensions, and continuing questions across the semester. (Final course reflection)
8. Engage as an active, prepared, and responsive participant in a collaborative, dialogic learning environment where course
content is co-constructed through relationships and real-world engagement rather than delivered independently of it.
(Participation and attendance)

COURSE OVERVIEW

Week, Date
Week 2, September 2

Week 3, September 9

Week 4, September 16

Week 5, September 23

Format, Location
In-person@ UTEP EDUC 405

In-person @ community org

In-person @ community org

Online asynchronous

Topic/Focus
Introductions,
Introduction to the course

Introduction to community org, El Paso, and

Collaborative course design
Community cultural wealth

Culturally relevant and sustaining pedagogy

Assignments

Financial aid document
Student survey
Introductory photograph
Reading reflection 1

Journal entry 1
Reading reflection 2

Journal entry 2
Reading reflection 3



TBD

Week 6, September 30  Online asynchronous Engaged pedagogy Reading reflection 4
TBD
Week 7, October 7 Online asynchronous Literacy through Photography; Photovoice Reading reflection 5
TBD
Week 8, October 14 In-person @ community org Collaborative work on projects TBD
Week 9, October 21 In-person @ community org Collaborative work on projects Journal entry 3
TBD
Week 10, October 28 In-person @ community org Collaborative work on projects Journal entry 4
TBD
Week 11, November 4 In-person @ community org Collaborative work on projects Journal entry 5
TBD
Week 12, November 11  Online asynchronous Testimonios, translanguaging and ethnic Journal entry 6
studies
Week 13, November 18 In-person @ community org Collaborative work on projects
Week 14, November 25 Online asynchronous Schooling, curriculum, and youth work Journal entry 7
Week 15, December 2 In-person @ community org Final presentations and celebration
Week 16, December 9 No class — Exam week Journal entry 8

Final course reflection

COURSE READINGS
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Palos, A. L. (Director). (2011). Precious knowledge [Film]. Dos Vatos Productions.
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spaces. In Handbook on promoting social justice in education (pp. 2107-2133). Cham: Springer International
Publishing.

Salmerdn, C., Batista-Morales, N., & Valenzuela, A. (2021). Translanguaging pedagogy as an enactment of authentic carifio
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ASSIGNMENTS

Participation and attendance (4 pts x 9 in-person class sessions = 36 pts): Learning is a social activity. The more actively
engaged you are in class, the more you learn, and the more we learn from you. You are expected to attend all class
sessions and to be prepared to discuss the assigned readings for each class session. Your participation will be evaluated on
the extent to which you display your engagement with, and understanding of, course materials and class activities. You will
receive 1 point for each in-person class session in which you arrive on time and 3 points for each class session in which you
demonstrate deep engagement with the material, your colleagues, and class activities. If you have an emergency or urgent
conflict, please let me know right away.

Reading reflections (5 pts x 9 reading reflections = 40 pts): You will write brief written reflections to the readings for 9 class
sessions. | will provide a writing prompt for each reflection, and you will use the prompt as a guide to reflect on that week’s
readings. Each reading response should be no more than 300 words. Cite all readings with APA-style in-text citations but
do not waste any of your words with direct quotes (1-2 word terms or phrases are ok). Include full bibliographic references
at the bottom (these are not included in the word limit). These reading responses will be due to the discussion board on
our Blackboard site by noon on the day of class for which the readings have been assigned.

Journal entries (8 pts x 8 in-person class sessions = 64 pts): Because some of the classes in our course take place at a
community organization and in partnership with other students, after each in-person session you will write a short
reflection (300—-500 words) responding to structured prompts, such as: What did you teach or facilitate today, and what
worked or didn't work? What did you notice about the learners' needs, responses, or challenges? How/did today's
experience connect to course readings or concepts? What will you adjust or try differently next time? Journal entries will



be submitted on Blackboard before midnight on the day after (Thursdays) our in-person sessions. This assignment aims to
build your pedagogical skills, cultivate reflective practice, and help you connect classroom texts to real-world community
engagement.

Core visual projects TBD (200 pts in total): Across the semester, you will partner with high school students in the community
organization’s alternative education program to design and carry out one or more collaborative visual projects rooted in the local
community. These projects are co-developed together with the high school students and community partner and instructor input
rather than fixed in advance; the specific format(s) — which may include a community asset and needs map, a photovoice project, a
Literacy through Photography (LTP) project, or a combination of these — will be determined collaboratively during the early sessions
of the partnership, based on the interests, goals, and capacity of all participants.

Regardless of final form, these projects will be structured around shared principles: asset-based (rather than deficit-based)
engagement with the community and with your own experiences; co-authorship across the undergraduate/high-school partnership,
with high school students positioned as experts on their own lives and neighborhood; an iterative process of data or image
collection, group reflection, and synthesis; and a public-facing culmination — such as a community exhibit, digital map, or published
collection — that shares participants’ work with a broader audience.

Through this work, you will practice participatory research methods, cross-generational collaboration, critical reflection on
community and educational systems, and the translation of lived experience into a shared public product.

How we’ll decide on the project together: The specific visual project(s) will emerge through a structured, facilitated process rather
than being left open-ended. In the first one to two sessions, you all and the high school students, working in small teams, will be
introduced to several possible project formats (e.g., community asset and needs mapping, Photovoice, Literacy through
Photography) along with the kind of question or purpose each is suited to answering. Teams will discuss what they most want to
explore or express about their community or their experience with schooling and will collectively narrow toward one primary format
(or a deliberate hybrid) by consensus, with the instructor and community partner facilitating rather than dictating the choice. Once a
format is selected, the remaining sessions will follow that method's established structure (e.g., field data collection and synthesis for
asset mapping; shooting, group discussion, and captioning for Photovoice; reading, brainstorming, and shoot-and-write pairing for
LTP), building toward a shared public presentation of the work. This process ensures that the project reflects genuine collaborative
ownership between both student groups, while still following a clear, time-bound arc appropriate to a four-session or full-semester
structure.



Final presentation of projects (30 pts): At the end of the semester, you will present your collaborative projects during a
final celebratory class. More information on this assignment will be developed as the course progresses.

Final course reflection (30 pts): At the end of the semester, you will write a culminating reflection (between 750-1,500 words) that
looks back across the full arc of the course rather and identify patterns, growth, and connections across the entire semester. The
reflection will ask you to synthesize your learning by responding to prompts such as: How has your understanding of the course's
central topic or questions changed since the beginning of the semester? What specific experiences, readings, discussions, or
assignments most shaped your thinking, and why? What skills, perspectives, or habits of mind are you taking with you beyond this
course? Where did you struggle or encounter tension, and how did you work through it? How/does this learning connect to your
broader goals, values, or future plans? It will be graded on depth of self-analysis, evidence of synthesis (drawing explicit connections
to course material), and honest, thoughtful engagement rather than simple summary.

GRADING SUMMARIES

Graded components Points % of Grade
Class participation 36 12%
Reading reflections 40 13%
Journal entries 64 22%
Core course projects 100 33%
Final presentation of projects 30 10%
Final course reflection 30 10%
Total points 300 100%

A =90-100

B =80-89

C=70-79

D =60-69

F = 59 and below



COURSE SCHEDULE

Week, date

Format, location

Focus

TED 3330 readings &
assignments

Activities @ community org
with high school Students

Week 2,
Sept 2

In-person @ UTEP
EDUC 405

Introductions,
Introduction to the course

Read:
Freire

Do:

Financial aid document

Student survey

My introductory video
Community org Instagram posts
Introductory photograph

NA

Week 3,
Sept 9

In-person @
community org

Introduction to community org, El
Paso, and Collaborative course design

Read:

Espafa & Herrera
Christensen

Ulloa, Prologue & Ch 1
Bergmark & Westman

Do:
Reading reflection 1

NA

Week 4,
Sept 16

In-person @
community org

Community cultural wealth

Read:

Romo, Intro & Chs 1-3
de la Piedra, et al,,Ch 1
Moll, et al.

Do:
Journal entry 1
Reading reflection 2

TBD

Week 5,
Sept 23

Online asynchronous

Culturally relevant and sustaining
pedagogy

Read:

Romo Chs 4-5
Ladson-Billings
Paris & Alim

Neighborhood caminatas for
high school students




Do:
Journal entry 2
Reading reflection 3

Week 6, Online asynchronous | Engaged pedagogy Read: Neighborhood caminatas for
Sept 30 Romo Chs 6-10 high school students
hooks Intro, Ch 1
Muhammad Chs 1 & 2
Do:
Reading reflection 4
Week 7, Online asynchronous | Literacy through Photography & Read: Neighborhood caminatas for
Oct 7 Photovoice Romo Chs 11-13 high school students
Templeton & Vellanki
Ewald & Lightfoot
de los Rios (two articles)
Do:
Reading reflection 5
Week 8, In-person @ Collaborative work on project Read: TBD
Oct 14 community org Romo Chs 14-Conclusion
Do:
Reading reflection 6
Week 9, In-person @ Collaborative work on project Do: TBD
Oct 21 community org Journal entry 3
TBD
Week 10, In-person @ Collaborative work on project Do: TBD
Oct 28 community org Journal entry 4
TBD
Week 11, In-person @ Collaborative work on project Do: TBD
Nov 4 community org Journal entry 5
TBD
Week 12, Online asynchronous | Testimonios, translanguaging and Read: TBD
Nov 11 ethnic studies Cervantes-Soon (2 articles)




Valenzuela
(watch) Precious Knowledge

Do:
Reading reflection 7
Journal entry 6

Journal entry 8

Week 13, In-person @ Collaborative work on project Bisht, et al. (report and slides) TBD
Nov 18 community org

Do:

Reading reflection 8
Week 14, Online asynchronous | Schooling, curriculum, and youth work | Rose NA
Nov 25 Schubert & Schultz

Cammarota & Fine

Ladson-Billings

Do:

Reading reflection 9

Journal entry 7
Week 15, In-person @ Final project completed, presentation | Do: TBD
Dec 2 community org of final project TBD
Week 16, Exam week — Do: NA
December 9: | no class Final course reflections

POLICIES & PROCEDURES

Guidelines on artificial intelligence: In this course, Students may not use generative Al tools in the creation of any course
work, in part or whole. To ensure that all submitted work accurately reflects personal understanding and original
thought, the use of GEN Al tools in completing assignments or assessments for this course is strictly prohibited. This
policy supports a commitment to the direct measurement of each student's learning against this course's student
learning outcomes. Any student work submitted for this course found to be generated by Al when such usage has been
explicitly prohibited in this course will be considered an act of scholastic dishonesty and as such, it is subject to
consequences per UTEP’s standards of academic integrity.
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Disability policy: If you have or believe you have a disability, you may wish to self-identify. You can do so by providing
documentation to the Center for Accommodations and Support Services located in Union E Room 106. Students who
have been designated as disabled must reactivate their standing with the Center for Accommodations and Support
Services on a yearly basis. Failure to report to this office will place a student on the inactive list and nullify benefits
received. If you have a condition which may affect your ability to exit safely from the premises in an emergency or
which may cause an emergency during class, you are encouraged to discuss this in confidence with the instructor
and/or the director of Disabled Student Services. You may call 747-5148 for general information about the Americans
with Disabilities Act (ADA).

Equal educational opportunity: In order to create equal educational opportunities for all students, every student is
expected to demonstrate respect for the diverse voices and individual differences in the class. No person shall be
excluded from participation in, denied benefits of, or be subject to discrimination under any program or activity
sponsored or conducted by the University of Texas at El Paso on the basis of race, color, gender, sexual orientation,
disability, national origin, religious affiliation, age, or veteran status. Any member of the university community who
engages in discrimination or other conduct in violation of university policy is subject to the full range of disciplinary
action, up to and including separation from the university. Complaints regarding discrimination and inquiries
regarding applicable policies should be reported to the University's Equal Opportunity Office at Kelly Hall, 3rd Floor,
915.747.5662 or at ecaa@utep.edu.

Academic integrity: Students are expected to uphold the highest standards of academic integrity. Any form of scholastic
dishonesty is an affront to the pursuit of knowledge and jeopardizes the quality of the degree awarded to all
graduates of UTEP. Any student who commits an act of scholastic dishonesty is subject to discipline. Scholastic
dishonesty includes, but is not limited to cheating, plagiarism, collusion, the submission for credit of any work or
materials that are not attributable in whole or in part to another person, taking an examination for another person,
any act designed to give unfair advantage to a student or the attempt to commit such acts. Proven violations of the
detailed regulations, as printed in the Handbook of Operating Procedures (HOP) and available in the Office of the
Dean of Students, may result in sanctions ranging from disciplinary probation, to failing grades on the work in
guestion, to failing grades in the course, to suspension or dismissal among others. Refer to
http://www.utep.edu/dos/acadintg.htm for further information.
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RUBRICS
Rubrics are posted with each assignment in our course Blackboard site.

** Syllabus subject to change
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